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This report provides a description and evaluation of

two school programs in New York City. The prcgrams are English as a
Second language at F.S. 152, and the Early Identification .Program at
P.S. 139. Both were planned with the participation of the principal,
the parents, and the school district staff. The first program was
designed to supplement regular instruction in English and reading for
children who could not speak English fluently. An ESL teacher
- provided instruction to these childrenm. The teacher used the
audio~lingual method 45 minutes a day in small group sessions with
the students. The prcgram at P.S. 139 was designed to prevent reading
retardation by early identification of reading problems in children
from grades one and two. Students in this program were selected on
the basis of their reading readiness scores in grade one, or their
primer or grade one reading scores in grade two. Two
paraprofessionals worked with forty first and second grade students
under the supervision of a regular reading teacher. A diagnosis of
the reading skills needed by each student was made by the -
coordinating teacher. She then prescribed. individual programs to be
carried out by the paraprofessionals. This program supplemented
regular classroom instruction in reading. Twenty seven first and
second graders participated in the program. Findings indicate that
all the students enrolled in the program at P.S. 152 did not chow
substantial gain in their ability to communicate in English as '
measured by the Language Assessment Battery. Pirst grade children at

P.S.

(Author/AM)

139 made substantial gains when treated on an individual basis.
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Chapter I
THE FROGRAM -

Thlo project involved two programs in District 22: an English a%s
a Second Language Program at P,S, 152 and an Early Identification
Program at P.S. 139, For the purposes of presentation and discussion,
these programs will be dlcussed aeparatety within each subsection |
of this report.

A survey of P,S. 152 indicated thay there were at least 254
Puerto Rican pupils and 68 pupils in other minority groups. Of these,
approximately 30 students scored in the lowest range of the rating
scale of Puéil's Abilityito Séeak Ehglish._.It was decided, therefore;
that there was a clear need for ah English as a Second Language program
for those students., Pupils who participated in this program ‘were
selected on the basis of thelr perfbrmance on the above test; the
cnterion performance was a score of 15 or below,

‘The program,fof'P.S.'lSE was cooperatively planned with the
principal, parents from the school, and the District staff. District 22
vwished to develop in non-English speekiﬁg“students a facility in the
use offthe English language in order to learn reading and math skil;s,
An ESL teacher was hired who would use th aﬁdio—lingual approach to this
problem. 'The instructer would vork with approximately thirty students
from gredee 16 in ‘small group instruction for 45 minutes each day.

It was expected that as a result of this instruction, 100% of the students
being serviced would advance by one level on an English language fluency

scale withiﬂ the course of the scmester., The emphasis in the program
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was to be on listening and speaking skills with a gradual shift to reading
wnd writing, Dialogues were to be used to develL » vocabulury, with —
accompan&ing pattern practice drili. This program was to supplement
regular insﬁruction in English and reading that already existed in the
home classrosﬁ.

Funds were used to hire an ESL teacher as planned. While this
teacher had minimal ESL experience prior to the present assignment,
her extensive experience es a K-1 teacher with remedial resding training
more than compensated for this defLC1ency. In eotuality, because of
necessary plannlng for the program, 1nstruct10n did not begin untll (
approxlmately March 1 and continued until the end of the school year,

June 26, 1975. A total of forty-two students were serV1ced by the

program, ranging from first through sixth grades. The numerical

distributionwwas ten students in Grade 1, -;y students in Grade 2,

elght s+udents i Grade 3, three students in Grade U4, eight students.
in grade 5, and seven students in Grade 6.

Students were seen for #5 minutes eacﬁ day in small groups of
about six. Instruction followed the audio-lingual m2thod, beginning
with the teacher's initial assesment of the child's ability in English,
and proceeding through elicited conversation to stories and the beglnnmgu
of prc-readlng and writing act1V1t1es. Some children required a
onc~to-one approach, especially those who were new arrivals to the

~United Stotes. 'The cmphasic thrqﬁghout was on couversation dealing
with real objects and practicalbissues of ;eal interestAfo the child,
o | A variety of ESL and pre—feading materials were used that the teacher’

was able to assemble. Thers was an especially impressive;collectidn

of picture cards that were used to elicit descriptions from the children,

4
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Each child kept his own folder documenting his own progress.

At P,3. 139 an analysis of the scores of the‘Metrép&itan Achievement
Test given im April, 1974, indicated that 68 pupils in grades two and
three were reading one or more years below grade levél. There.was,
therefore, a need for early identification of readigg préblems in
grades one and two to prevent this typr of reading retardation.

Students in tiis program were selected on the basis of their reading

readiness scores in grade one, or their primer or grade one reading -

scores in grade two.

As was the case at P.S, 152, the program for P.S. 139 was coopera-

~ tively planned with the principal, parents from the school, and the

District staff. Funds were to be used to hire two paraprofessionals

for 5 1/2 hours each school day.from February 18 to June 26, 1975.

- These Educational Assistants would work with a total of forty first

and second grade students under the supervision of a regular (tai‘levy)

reading teacher. A diagnosis of the reading skills needed by each
student would be made by the coordinating teacher. She would prescribe
individual programs that would be carried out by the parapro}esSionals.
The students would“be taken in émall'groﬁps of two-to-five pupils for a.
thirty minute period every day. This progfam would supplement regular
classroom instruction in féading. |

On the basis Sf teacher recommendations, 24 children in tﬁe '
first grade were dcreene¢ on the Mepf0politan Readiness Test early
in Mqrchu. Only those childrén who received Dor E ratings on the test
Qere included iﬁ the brogram (ten children). In the second grade, 39

children were screened on recommendation with the Gates-MacGinitie

1
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Primary A. cf those screened, 27 children were accepted in the program.
Each child received L5 minutes of special assistance each day, the

first grade children on a one-to-ohe baéis, the second gfade children
in groﬁps of two to three. The paraprofessionals worked essentially
with manipulative self-directed materials. Particular success was

noted with visual perception training and auditory discrimination,

plus elementary phonics with the older children. A conference was

held with each teacher initially about the child. Guidance files

were also chécked, and parents came to see both the regﬁlar classroom
teacher and the reading teacher. There was éositive feedback from

pa;ents and teachers as to the difference the program was making.

Chapter II
EVALUATIVE PROCEDURES

Evaluation Objective #l: To improve the growth of 100% of the

students being serviced by one level as measured by the Language
Assessment Battery - English.
Subjects: All participants in the program at P.S. 152. .

. Methods and Procedurcs: ThevépprOPfiaﬁe forms of the city-wide -

administered Language Assessment Battery - English to be administered

on a pre-post basis‘2/75_and‘6/75 respectively. This battery to be

 used to assess pupil's progress in developing English language c0mpetencéu

The instructor at P.3. 152 and the project coordinator confirmed
that the language assessment test héi»first been given in October, 1c7k,

rather than the 2/75 date. ;The;post ltest was completed as scheduled in

e
- -
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euriy Jue ﬁsing_the Language Assessment Battery - kEnglish. ‘this

test was normed on a monolingual English population, and court ordered
cut-off scores established at -the 20th percentile were censidered
evidence of the child being "effective" in English, Thirtyftwo children
were tested of the forty—tuo in the program. This dlscrepancy is
laroely due to abuenteelsm and the relative moblilty of this population.
The evaluation objective has been modified to determine the percentage
of children who reached criterion performance of the 20th percentile

for their grade level group, rather tha1 number and pecentage of

students who gain one level on the test as orlglnally pr0posed

‘Evaluation Objective'ﬁg: To determine whether, as a result
of participation in the prcgram, the reading or pre-reading level
of the students will sbow a statlatlcally significant 1ncrease between
pre-test and post- test scores. -

Subjects: All Part}cipants‘rn the.program at P.S. 139.

Methods and Procedures: The appropriate forms of either the

Metropolitan Reading Readiness Test or the Gates-MacGinitie Primary
Reading Test will be administered on a pre—post bas1s 3/75 and 6/75
' respectively, These-test batteries to be used £6 . assess any Slgnlfl :ant
'progress in reading. \

Analysis of Data: Data to be analyzed with a correlated t test

desipn,
. Pre and post tests were carried out as planned on appprOX1mately
3/1/75 and 6/15/75 respectively. A total of 37 students were tested.

For the ten first graders, it was necessary to adopt a letter rating. -
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system which is a part of this test. C(hildren were initially selccted
who received fatings of D or E on the Metropolitan Readines Test, Form A.
For them, progress was designated as a progresé?%ﬂ of one or more
letter grade levels in readiness activities on the Form B post-test.

Second grade children completed Forms A and B of the Gates MacGinitie

as scheduled,

Evaluation Objective #3: To evaluate the e..tent to which the

program as actually carried out coincided with the program as described
in the project proposal. . .

Subjects: AlL participants in the program.

Methods and Procedures: In order to evaluate the quality and -
extent to which the program has been implemented, close monitering

of the respective programs w1ll be carried out by conductlng a 31te

related to the 1mplementat10n of the program, and by malntalnlng
contact with the project coordinator in order to obtain data on all
aspects of the functioning of the project.

Analysis of Data-_ A statement concerning the extent of 1mpementat10n

of the program will be made, and, where serious discrepancies exist

between proposal and program, will provide a description of those

1

discrepancies.
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Chapter ITI

FINDINGS

L 5
Evaluation Objective #1l: To improve the growth of 100% of the

students being serviced by one level as measured by the Language

Assesdmcnt Battery - Englich.

As was cited above, only 32 of the 42 participants in the pfogram
at P.S. 152 took the post-test measure. Of these 32 students, only
eight (8) pupils, or 25% of the group, successfully reach the critrion
level of‘performance for their grade level. Therefore, this objective ‘ o

was not achieved. Since the total instructional period was-only

"a little over three months, with a highly transient pdpulationisﬁbstéhtial

gains in English language competence would have been mostfunlikely.

Evaluatibh“OEJective-ﬁg; To determine whether, as a result of

the students will show a statistically significant increase betieen 'f v

AAAAAAAAA

pre-test and boétifést scores,

Of the ten first grade students, nine of the ten increased by
one or more letter ratings on the Metropolitan Readiness Test. For

example, four of fﬁé“bhildrem_achievgd a girating, which is high-normal

was fulfilled. Jlowever, for the'first grade gréﬁp there was no»signifi— |

cant difference between pre-test andlpost—test scores (seé Table 1).
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Table 1

MEANS AND STANDARD DEVIATIONS FOR PRE AND POST

VOCABULARY AND COMPREHEHNSION TESTS, N=27
Vocubulury Comprohens ion
~~ Ltem -
Pre Post Pre Post
Mean 1.62 1.62 1.64 1.58
S.D. .18 .22 : .29 .28

This lack of significant change may be due tc¢ the short time span of |
aafugl igstruction (three months). More likely it merely reflects
that few if any standardized tests would be sensitive to a three month

difference in reading ability. Finally, both paraprofessionals commented

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

of the one-to-one relationship.

Evaluation Objective #3: To evaluate the extent to which the

program, as actually carried out, coincided with the program as described .

LY

in the project proposal.

Mo major discrepancies were noted befween the program'as.described
and wh&t ﬁa; observed by the cvdluator, Facilities were adequate
for instruction purposes; materials were improvised as available within
the two schools. Neéeésary changes in the evaluation desigﬁ have been
discussed above. Both programs appeared- to be servicing the target

populations for which they were designed.
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Chapter 1V ’ .

SUMMARY OF MAJOR FINDINGS, CONCLUSIONS, AND RECOMMEINDATIONS

Evaluation Objective #l was not achieved in that 100% of the
students did not show substantial gain in @heir ability to comﬁunicate
in Englich as meagurcd by the Language Assessment Battery. Evaluation
Objective #2 was only partially achieved in that the secpnd'gfade
students, who were the majority of the group served by this program,
showed no measurable'difference in their reading competencé. Evaluation
Objective #3 was achieved; the program as described rather closely fittedf
that observed, Léck of documentedlacademic growth as measufed in
Objectives One and Two may be attriﬁuted to the short time span ' R
ofrthe program and the inability of the measuring instrumenté.to

detect any scuch changes.

~ lack of success of the two programs. First gradé children at P.S. 139 -

did make substantial gains vhen treated on a one-to-one basis. - Two

problems effectively masked any possible gréwth éatterns:;ﬁ(l) the

short duration of the programs per se; and {2) the inabiiity of standardiied
test instruments to show change within a three month time spén. |

Indeed, interviews and discussions held by the evaluator with personnel

~in the program would indicate that the programs made substantial

changes in the learning atitudés of thé'éhildren.

It is thereforé the recommendation of‘fhe p}esent evaluator
that the programs af P.S; 152 and P,S.139 be continued for the next
academic year. This recomhen&ation is made on the basis of~insufficient‘

evidence from this year's programs as to the true effectiveness of

gy
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these activities. A longer.instruétional period is needed to méke
a true determination. It is the additional suggestion of the evaluator
that a small materials allocation be included in next year's planning.

Materials chosen to specifically support the activities in these

programs would incré@se their probability of success.

BENY
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- BNULLSH A5 A SECOND LANGUAGE B/E # 20-53438
Measures of growth other than Standard{zed Tests
31. This question is destigned to describe the attainment of approved objectives

not normally aqsociated with measurement by norm referenced standacvdized
achievement tests. Such objectives usually deal with behavior that {is

indirectly observed, especially in "~ affective domain. _For example, a
reduction in truancy, a positive et.. in attitude toward learning, a
reduction in disruptive behavior .aproved attitude toward self (as
indicated by repeated intevviews), etc., are f 2:ld to be prerequisite
to the shift toward increased academic ach: advantaged learners.
Where your approved measurement devices do d o -lves to reporting on
tables 26, 27, 28, or 29, use any coumbina; it us and report on °eparace

pages. Attach additional pages if necessary.

Component Code Activity Code Objective Code
6 |1 |4 |1 | & 71210 |81 1]6 {of

T

Brief Description Language Assessment Battery -~ N.Y.C, Board of Education

-

Number of cases observed:[ [ 11 151' Number of cases in creaCment:[ ] [ 1} 8]

Pretreatment index of behavior (Specify scale used): A score of 15 or

belcw on the rating scale of Pupil's Ability to.Speak English.

Criterion of success: Scores at the 20th percentile or better on the

Language Assessment Battery,

Was objective fully met? Yes D No . If yes, by what criteria do you
know? . :

Comments:

. 13
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ENGLISH AS A SECOND LANGUAGE B/E # 20-53438
Measures of growth other than Standardized Tests

31. This question {s designed to describe the attainment of approved objectives
not normally associated with measurement by norm referenced standavdized
achievement tests. Such cbjectives usually deal with behavior that is
indirectly observed, especially in the affective domain. For example, a°
reduction in truancy, a positive change in attitude toward learning, a
reduction in disruptive behavior, an improved attitude toward self (as
indicated by repeated intevviews), etc., are frequently held to be prerequisite
to the shift toward increased academic achievement by disadvantaged learners,

Where your approved measurement devices do not lend themserlves to reporting on
tables 26, 27, 28, or 29, use any combination of items ¢ report on separate
pages. Attach additional pages if necessary.

Component Code . Activity Code Objective Code

6"r1lg13' 21 2] o lsl1]6] [30]

Brief Description Language Assessment Battery -- N.Y.C. Board of Education

”

Number of cases‘obsetvedzl I Ill 7] Numbér.of cases in treatment:[ I 1 ZJ ;]

Pretreatment index of behavior (Specify scale used): A score of 15 or below

on the rating scale of Pupil's Ability to Speak English.

Criterion of success: Scores at the 20th percentile or better on the

Language Assessment Battery,

Was ‘objective fully met? Yesl I No If yes, by what criteria do you °
know? -

o

Comments

L4




. EARLY IDENTIFICATION PROGRAM B/E # 20-53438

" Measures of growth other than Standardized Tests

31. This question is designed to describe the attainmett of approved objectives
not normally associated with measurement by norm referenced standardized
achievement tests. Such objectives usually deal with behavior that is
indirectly obse-ved, especially in the affective domain. For example, a
reduction in tPuancy, a positive change in attitude toward learning, a
reduction in disruptive behavior, “an improved attitude toward self (as
ind{cated by repeated interviews), etc., are frequently held to be prerequisite
to the shift toward increased academic achievement by disadvantaged learners.

Where your approved measurement devices do not lend themselves to reporting on
. tables 26, 27, 28, or 29, use any combination of items and report on separate
pages. Attach additional pages if necessary. -

Component Code Act' Lty ' Objective Code

6108l 1]3 742] L8lol2] Eﬂ

Brief Description Metropolitan Reading Readiness Test

Number of cases observed;l I |1| 0, Number of cases in treatmentJ I l 1] Ol

Pretreatment index of behavior (Specify scale used): Pre -- Form A;

Post ~- Form B, '

Criterion of success: ._Increase .of one or more letter ratings.

Was objective fully met? Yes No l:] If yes, by what criteria do you

know? Nine of ten students met criterion,

Comments:




BARLY OENTIPICATION PROGRAN B2 § 20-5048

 Use Table 28 for norn referenced achievement data not applicable to Table 26, (See "Instrucs{ongh Item 5 before | ”

| , conplecing this taple,)
28, Standardized Test Results :

tveness of major project components/activitieg fn achieving desired objectives, Before conpleting this form, [ZZ[,
vead all footnotes, Attach additiona) sheets if necessa . | -

ry.
| Number Statistical o
Component  |Activ-|Test | Forp Level |Total{Group| Tested | Pretest | Pogttest Data | Subgroup ”
Code | ity |Used |~ Ny ATy b AN N TI]
Ry Pre| Post | Pre| Post N _Date|Mean|§p Date Mean|SD |Test|Value |
77 bates , - T
6 01811 3;///[;4720, W5 | Al B Pri‘n. "ow Gy, 2 27 11 (379 1,64 ,29 6/7° LG 288 | =061 NS,
o ] ‘ o
. 1
j*égé '

3 s
MIhmir S

R

N o

)0 Identify test used ang year of publication (MhT-S&; CAT-70, - 6/ ‘SD‘= Standard Deviation
oete,) | . 1 Test statistics (.., t; F; X2),
2/ Total number of participants in the activity,

8/ Obtained value
-3 Ldentify the participants by speeific grade leve]

(&8, 3/ Provide data for the follo
grade 3, grade 5), Where severa] grades are conbined, .

WIIE, groups separately;

aiéglected‘(cnde as i), Delimguent (code ag D),
- enter the last two digits of s component code, o4 Handicapped (code ag Hj. Place the in.
4/ Total number of partinipants ..cluded 1n the pre and cated code letter {n the last colum to -
© posttest caleulations,

‘ : signify the subgroup evaluatez, .
3/ 1= grade equivalent; 2 = perepstile rank; 3 = z scare;
b = Standard Score. (publisher g § = staning; 6 = ray

score; 7 = other,




